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Welcome to this handbook on Anti-Bias. Everything 
you !nd in here is an invitation – an invitation towards 
a personal journey, an invitation towards trying new 
approaches in your trainings, an invitation to start 
questioning. 

During my trainings with Anti-Bias in Kenya and 
beyond and together with activists, practitioners, 
participants and colleagues, I realised one thing: the 
most signi!cant feature of Anti-Bias is the focus on 
yourself. Therefore, I would like you to understand this 
handbook as a selection of approaches that are entirely 
yours to decide on how, when and why you would like 
to use them. Most importantly: The methods stipulated 
in this handbook are guidelines, not rules. Feel free to 
modify, feel free to develop your own versions, feel free 
to scrap, overwrite and design. You are the one 
deciding what you would like to do and how If you !nd 
the time, please feel free to let me know your 
experiences, especially if you modify methods. This 
handbook is a work in progress and will always be. 

Practicing and facilitating Anti-Bias will never follow a 
pre-set course. The path is yours to de!ne. Working 
with people will always be full of surprises, and not 
everything will work with everyone. Keep this in mind 
when things don’t work out, but also when they do 
work out. Anti-Bias focuses on the process and not the 
immediate result. Sometimes the recognition of the 
value of a particular method might come much later.  

I am deeply grateful to everyone who has been part of 
the journey of working with Anti-Bias in Kenya. First 
and foremost, the people I had the privilege to work 
with and invite to the process during several trainings. 
Also, and no less important, those who worked 
together with me in the facilitation, who gave 
invaluable comments on the approaches we were using 
and who contributed immensely to shaping and 
moulding the Anti-Bias approach into a Kenyan 
context. A big thank you to Ema, my favourite co-
facilitator in the world, to Jane and Nelly, who opened 
my eyes to so many issues I would otherwise have not 
been able to see, to Julie Kishuna and Warda, who 
introduced me to the awesome Mombasa youth, and to 
Dadangu and Bwana Wanyama, who introduced me to 
the awesome Malindi youth. With people like you, this 
world is everything but lost! Furthermore thanks to our 
partners of CSO Network in Kisumu, CEEC in Nairobi/
Burnt Forest, Haki Yetu in Mombasa and last but not 
least the Kenya National Commission on Human 
Rights, who provided me with space in every respect to 
pursue this project. Finally, immense thanks to my 
coordinator Verena who not only has endless trust in 
me but also keeps pushing me towards realising 
"eeting ideas.  

Asanteni.  

Anne Schollmeyer, November 2017 
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A Short History of Anti-Bias 

Anti-Bias was developed for early childhood education in 
the 1980s by Louise-Derman Sparks and Carol Brunson 
Philips at Paci!c Oaks College in California. The two were 
unhappy with the approaches provided for early childhood 
educators regarding anti-racist education, especially the 
then proclaimed ‘colour-blindness’ that was advocating 
the same treatment for everyone, while belying the actual 
reality of different life circumstances and structural 
discrimination, as well as structural privileges (Fleischer, 
2016, p.7/Derman-Sparks and the ABC Task Force 1989, 

pp. 6). 

After the end of Apartheid in South Africa, the Anti-Bias 
approach was further developed by South African 
educators, to shed light on diverse forms of oppression 
besides racism, and also to include adults in the 
curriculum – especially through capacity building of 
community multipliers.  

From there, it found its way to Germany through an 
initiative called “learning from the South”, leaving its 
marks and traces on early childhood education, adult 

education, academia, and social work, to name but a few. 
There are however so many more contexts in which it is 
relevant – the Kenyan being one of them.  

“The illiterate of the 21st century will not be those who cannot read and write, 
but those who cannot learn, unlearn and relearn” 

– Alvin Tof"er, 1928-2016, Writer and Futurist –

Anti-Bias starts with you 

Anti-Bias does not offer a step-by-step manual, but is a 
process guided by yourself - a long, potentially life-long, 
journey 

Anti-Bias can and shall provoke you to unlearn, relearn 

and eventually change  

Anti-Bias aims at creating tolerance and conditions for a 
peaceful co-existence… 

…by offering you the possibility to re"ect on the 
complex interconnections of today’s world, your role in 
it, and yet remain able to act in a re"ected and respectful 
manner.

“All human beings have experience with prejudices, being 
privileged AND being discriminated”   

(Fleischer, 2016) 

This is the fundamental assumption of the Anti-Bias approach: 
Instead of provoking feelings of guilt for those who are 

privileged and might have discriminated against someone else, 
Anti-Bias postulates that every one of us has experienced both 
privilege and discrimination. Cleary, to different degrees – but 
the perpetrator of discrimination will also have had 
experiences of being discriminated against, and vice versa. Just 
think back to your days in school and how things looked on the 
schoolyard or the classroom. This means we know what it is 
like – both sides: being a victim, being a perpetrator. Or, as we 
sometimes put it in our training: none of us is a saint. And this 
is okay. Important however is the level of ‘feeling’, knowing 

what both sides feel like, and accordingly contemplating 
whether I want others to feel like I did when I was a victim of 
discrimination - or when I was discriminating against someone. 
For a democratic society, it is fundamental that these 
experiences are re"ected upon, in order to create awareness 
for power structures and prejudices - and therewith to work 
towards less discrimination.
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2. How does Anti-Bias work?
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In general, one distinguishes between three different 
phases of learning in Anti-Bias (although the borders 
between them are sometimes "eeting): 

This is in most cases experience-based, as personal 
learning and re"ection often works best on an 
experiential basis.  

The goal of Anti-Bias is however not to overcome 
prejudices – also because this is quite frankly 
unrealistic. Anti-Bias, instead aims at a conscious 
handling of prejudices and stereotypes. It is about 
re"ection, recognition and acknowledging where the 
prejudices and stereotypes come from, and then 
choosing alternative ways to deal with situations – 
without feeling ashamed and without unrealistic 
expectations (Fleischer, 2016, p. 4). 

One very important factor in the application of these 
approaches is also the distinction between the 
structural and personal dimension. Most of our actions 
are not solely de!ned by our personal motives, but by 
the structure we move within. Emphasis is put here on 
the term ‘structure’: Whereas in our contexts, 
behaviour is often traced back to “culture”- this 
approach focuses on structure.  

“Culture”, contrary as to what it is often referred to, is 
something very individual, and it is !rst and foremost 
something you possess. Structure, however is 
something you are born into, that is collective and that 
dominates most of our daily business – without us 
actively recognising it. 

Therefore, it is important to make structures visible and 
see how they in"uence our daily lives, our convictions, 
beliefs and most importantly, biases.  

These structures have become inherent to our thinking 
because we have been subjected to them throughout 
our entire lives. This also makes structural change a 
complex and long process: certain convictions that we 
grew up with are dif!cult to let go of, even though the 
institutional change might have happened – a good 
example for this being the situation in post-Apartheid 
South Africa. What Batts (2005) calls “old-fashioned 
racism”, namely the inherent (yet unsubstantial!) belief 
that white people are superior, will not simply dissolve 
in thin air just because a regime changed. And, even 
though the belief might be challenged, the 
consequences of growing up with such ideas are far 
reaching and will take time and patience to deconstruct 
and dismantle (pp.7-10). Put short: just because the 
context changed, the mind-set does not change 
accordingly. “Old-fashioned racism” is however not 
con!ned to South Africa, or the USA: it is a global 
structural issue. 

Anti-Bias is not about overcoming prejudices and stereotypes:  

It is about acknowledging them.

The  3 different phases of Anti-Bias 

Starting with 

1) Intensive self-re!ection (about one’s 
perceptions) 

Through 

2) The exchange with others 

People can develop 

3) Possibilities to change their perceptions 
and act accordingly. 
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It is not the differences between people that create 
discrimination – it is the global and societal context. 
Therefore, it is also not about individual attitudes 
towards certain groups, but power structures in society 
that have created these attitudes. The model above 
underlines this: differences alone do not create 
discrimination, there needs to be the dimension of 
power as well.   

Finally, there is the aspect of intersectionality: this 
means that people who might be privileged in one 
context can still experience discrimination in a different 
context – our privileges and our oppressions intersect. 
Take for example the rich Kenyan businessman who 
will be exposed to racial pro!ling when traveling to 
Europe (a change of context changes privilege). Take for 
example the successful woman who will be shamed 
inside her community because she chose career over 
family. Take for example the male Muslim CEO who 
will be suspected of terrorism because of his religion. 
Or take the female university student from a rich family 
who cannot tell anybody that she is a lesbian.  So you 
see: there can even be different contexts inside one 
context.   

All these categories have in common that they are not 
inherent, but they are learned, depending on the 
context one grew up in. As quoted in the citation 
above: everything we have learned, we can also  

unlearn. Unlearning also means letting go, it means 
tolerating insecurities when letting go of views that 
have helped you make sense of the world,  and 
therefore it can be a painful and confusing process at 
times. Eventually, you might gain much more than you 
have lost. In order to work together on painful, 
confusing but also very valuable and gainful 
experiences, the following modules and their 
accompanying methods will help to initiate and guide 
this process. 

A short note on Anti-Bias in Kenya:  

Throughout our trainings, we have increasingly noticed 
(especially with young people) that the methods of 
Anti-Bias provide a door-opener to intense sharing of 
biographic experiences. We have come to perceive 
these sharing sessions as extremely valuable and have, 
in every training, amended the schedule to allow room 
for these. Therefore we want to invite you to use Anti-
Bias also as a way of opening up to people’s stories and 
experiences.   

Discrimination Model by Fleischer/Lorenz, 2012

Remember: 
Change does not 

happen overnight.  
Give yourself 
time. 

2. How does Anti-Bias work? 
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3. Modules
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3.1 Who Am I? 
 

The purpose of this module is to guide participants 
through a process of self-re"ection. The underlying 
rationale for this is that usually, we do not take the 
time to think about ourselves – either we do not see 
the need for it, or we simply do not have the time, or 
also because it might be a dif!cult and painful process. 
Depending on one’s own personal history, the latter 
can be the case. This is very relevant and important to 
keep in mind as a facilitator. However, in order to 
understand others, one !rst has to understand oneself 
and dwell into where one’s convictions, beliefs, morals, 
values and also prejudices come from. This is always 
connected to one’s own biography and the experiences 
a person has made so far.  

The exercises in the !rst module are invitations to start 
a process as to this end. They are always on a voluntary 
basis: It is important that participants understand that 
they are the ones’ responsible for their own learning 
process and that they are in charge of steering their 
own process – meaning they set the boundaries on 
how deep they want to go into something. This is 
paramount with biographical work - everybody has the 
right to privacy. 

Taking responsibility and determining one’s boundaries 
is a !rst and important step in terms of self-re"ection 
and getting to know oneself.  

 

“If you are still looking for that one person to change your life,  
take a look into the mirror.” 

- Roman Price, Founder of LifePulp.com - 

Nobody	
can	force	

anybody	to	go	deep	
and	to	share.	

Neither	you	as	a	facilitator,	nor		
-		and	this	is	very	important	-		

other	par:cipants.

Module 1: Who Am I? 

Exercises for Self-Re!ection 

4.1.1 Solo-Re"ection……………page 17 

4.1.2 River of Life…………………page 18 

4.1.3 Power Flower………………page 20
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3.2 Me & The Other 

Re"ecting and de!ning who you are often goes hand in 
hand with de!ning yourself ‘against’ the other: “we use 
the Other to de!ne ourselves: ‘we’ understand 
ourselves in relation to what ‘we’ are not” (Kitzinger & 
Wilkinson, 1996, p. 8). What is more, this is rarely about 
individuals, but in most cases about group identity. In 
philosophy as well as political and social science, this 
process is called ‘Othering’. In the early 19th century, 
the German philosopher Georg Wilhelm Friedrich 
Hegel noted down this concept, the origin of which 
however is as old as humankind itself. Many other 
philosophers followed up on this concept, most 
prominently Simone de Beauvoir in feminist discourse, 
Frantz Fanon in postcolonial discourse as well as 
Edward Said in his work “Orientalism”.  

What is important about this concept of othering is the 
implication it carries: “Othering thus sets up a superior 
self/in-group in contrast to an inferior other/out-group 
[…]” (Brons, 2015, p. 70). When encountering someone 
for the !rst time, we will look for similarities and 
differences.  

However, mostly the search for differences will prevail 
over the similarities in order to form identities. This is 
nonetheless a dangerous dimension, as it not only 
simpli!es the many facets of a person or group, but 
also contributes to this negative identity formation by 
looking at the ‘other’ in terms of ‘what I am not’.  

Brons is giving an interesting example, in which an 
atheist meets a religious person. The religious person 
immediately concludes that the atheist cannot have 
morals. Why is that? Because in the de!nition of the 
religious person, religion means morals. Therefore, if 
you lack religion, you lack morals. The negative identity 
formation process is well under way here: the religious 
person creates the in-group of ‘people with morals’ 
against the out-group of ‘people without religion and 
therefore without morals’ (2015, p. 71). Think about 
how easy we jump into conclusions like this. This is not 
because we are ‘bad’ people; we have just been trained 
to think this way, to easily make sense of different 
people in a complex world.  

In this module, we want to re-think our easy ‘boxes’ 
that we might have found for the ‘other’, question 
them, and deconstruct them – to eventually !nd more 
similarities with the ‘other’ than we thought there 
would be. 

“Judging a person does not de!ne who they are. It de!nes who you are.” 

- Kristen Stewart, Actress - 

Module 2: Me & The Other 

Exercises for understanding oneself and others 

4.2.1 Me - Not Me…………………..page 23 

4.2.2 Identity Molecule……………page 25 

4.2.3 So many Images……………..page 26
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This part focuses on creating empathy for other 
realities than your own. Can you imagine what your life 
would look like if you had been born in a different 
place, as a different gender, to different parents? If you 
had been born with a disability? If at some point in 
your life you had lost everything due to external 
circumstances? What would your life look like if you 
had been born to rich parents? Would everything be 
easier - or would there also be dif!culties?  

The situation you are born into has happened entirely 
by chance. The privileges (or discriminations) that come 
along with your situation are likewise none of your 
merit. You have no in"uence onto the circumstances 
you are born into - and also later on the possibilities 
and choices in life you have depend a lot on where you 
come from. In any case: this does not make you a 
‘better’ or a ‘worse’ person. This is exactly what this is 
about.  

Diversity comes in many forms – be it age, gender, 
belief, language, skin colour, physical ability, sexual 
orientation, and many, many more. Almost none of 
these are by choice. Therefore, it is important to 
understand realities that are different from your own as 
equally valid as your own reality.  

Differences will always prevail, thus it is much better 
learning to live with them, embracing them and giving 
them a positive notion, rather than being afraid of 
them.  

 

 

“If we had enough imagination to put ourselves into the shoes of the 
oppressed, then things would begin to happen.” 

- Chinua Achebe, 1930-2013, Novelist & Critic - 

Diversity	is	not	
about	eradica:ng	

differences.		
On	the	contrary,	it	is	about	

acknowledging,	valuing	and	celebra:ng	
difference.

Module 3: Understanding Diversity 

Exercises for Experiencing Diversity 

4.3.1 Step out of the Box…………page 27 

4.3.2 Take a Step Forward………..page 30 

4.3.3 The Power of Power………..page 33
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The following cartoon might help in understanding what is meant by ‘the situation you are born 
into has happened by chance’ and the ensuing consequences: privileges and discrimination:
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In a short article by Aisha Ali Haji (2016) for the 
Heinrich Böll Foundation Kenya, the necessity for 
changing perceptions and realising that ‘what is true 
for you, will not necessarily be true for others’ is 
depicted by use of an example in a gender equality and 
equity discussion: a man voiced his concerns “that if 
women get the kind of power men have, they will turn 
the tables on men and seek to revenge by treating 
them how men have been treating women”. Herewith 
the person voicing his concern making an assumption, 
based on his experience and his very own ideas. Would 
this scenario really be the case? We cannot know 
because we can never predict what other people will 
do. We can however think about how we ourselves, 
how I myself would react in a certain situation. Ever so 
often, my own actions would be very different from 
what I would assume what society will do.  

Feel free to play this through in your mind with a few 
examples: what would you do if somebody gave you 
enough money to live by for the rest of your life? What 
would you do if you were the president? What would 
you do if tomorrow you woke up as the other gender? 

Dealing with privileges, oppression and power 
hierarchies in society can be a painful process. The 
importance however is to come up with ways on how 
to deal with these challenges in a creative and 
constructive way, as well as not to revert to patterns 
that are the reason why oppression came about in the 
!rst place. It is about equality and equity - and about 
acknowledging that this might mean losing certain 
privileges for one group. However, by losing something, 
there is always something gained in return.  

In the last part, the idea is to actively question your 
perceptions by deconstructing them (where do they 
come from, where do they lead) and !nd possibilities 
for acting differently than how you are used to.  

Remember, all of this is a process and will take time, 
but with certain small reminders you can set yourself 
on a journey of understanding and re"ecting on your 
biases and challenging them when they occur will go 
easier. 

“When you are accustomed to privilege, everything else feels like oppression.” 

- Source unclear - 

Module 4: Changing Perceptions 

Exercises for deconstructing perceptions 

4.4.1 The Danger of a Single Story……page 34 

4.4.2 Yasmina & Enes…………..…………..page 37 

4.4.3 A New Beginning………..…………..page 38 

4.4.4 Action Planning………………………page 41 
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4. Methods
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4.1.1 Solo Re!ection 

Activity 

An activity to enable participants to consciously take 
time to identify and re"ect on the elements that build 
their own identity.  

Take the participants outdoors (the forest, the beach, 
anywhere where the environment is calm and 
undisturbed) or to some other relaxed setting. 
Introduce the aims and reasons of you activity. You 
could tell your participants that you will be working on 
issues of identity and make the link to inclusion and 
diversity. 

Ask participants to !nd a space where they can be 
comfortable and take 10 minutes individually (without 
disturbing each other) to re"ect on who they are and 
how they perceive themselves, guided by the question: 

“What makes you the person you are today?” 

They should !nd a private space not too far away. If 
they want to, they can symbolically draw a circle 
around them in the ground. You can suggest a few 
questions to help initiate self-re"ection, such as: 

What are the elements that build you as a person? 

How would you describe yourself? 

Which experiences of inclusion and diversity were 
signi!cant in building the person you are today? 

At what times do you usually feel included and/or 
excluded? How do you feel now, at this precise 
moment? 

What makes you feel comfortable? What makes 
you feel uncomfortable? 

Debrie"ng 

Not many people take time to consciously re"ect on 
themselves, i.e. to stop, stand still, deal with the 
silence, feel connected with the present moment (time) 
and the actual environment (space), feel their heart 
beat and look into themselves. 

Some questions for debrie!ng: 

Was it hard or easy? Why? 

Did it feel awkward? Why? 

Which were the easiest things to think about? 
Which were more dif!cult? 

What could be the bene!ts of thinking about 
oneself? 

Remarks 

Young people in particular tend to make fun and 
legitimately boycott situations of self-exposure. 
However, older people may also have their own ways of 
not re"ecting and/or exposing themselves. This is okay.  

Make sure that there is a calm and respectful 
environment in the group, when they are thinking and 
when they are sharing. Do not force people to share 
their feelings if they are not comfortable doing so. 
Always allow your participants at any stage and with 
every method, to opt out if they so wish. Make clear 
why you are doing this (or any other particular) activity: 
where it comes from and where it should lead to.  

4.1 Who Am I? 

Exercises for Self-Re!ection

Time: 40 minutes 

Materials needed: Nothing speci!c. An outside 
space might be a good choice. Some people may not 
want to sit on the "oor, so make sure there are 
chairs.  

Remarks: This activity may stir a great deal of 
emotions, ranging from rejection to take part to 
opening up old wounds. Keep this in mind and also 
think about how and whether you or the group are 
able to deal with these emotions. If not, there are 
other activities to choose from 

© SALTO YOUTH 
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4.1.2 River of Life 

Activity 

This exercise serves as an introduction to work on one’s 
own biography. It serves as a re"ection of one’s own 
experiences of discrimination or simply ‘being 
different’. It is a !rst approach to intense personal 
experience. Additionally, it serves to build trust among 
the group.  

Explain that the following exercise will be about one’s 
own biography and one’s own experiences in life. These 
will be represented by a “river of life”.  

Solo work (20-30 min) 

Hand out pieces of paper (half "ipcharts or whichever 
your preference) and ask your participants to draw their 
“river” on it. They should start with their years as a 
toddler and can then add the ensuing chapters of life.  

Ask your participants to – apart from having a very 
open mind towards their own memories – consider the 
following questions: 

Where did you encounter ‘being different’? 

When did you realise that certain people are 
considered ‘different’? 

Where have you yourself been perceived as 
‘different’? (in whichever regard) 

Give a few suggestions on how to symbolise different 
phases of life – turns, changes of direction, broad, 
narrow riverbed, velocity, white water, reinforced 
riverbed, bridges, environment…). Make clear that this 
can be a simple line or a colourful picture, depending 
on each own’s inclination. Encourage your participants 
to become creative and let they imagination "ow – but 
most paramount is to choose their own way of realising 
this task. This is not an art competition or a 
competition of any sort! 

Ask your participants to !nd a spot in the room or on 
the compound at which they feel comfortable and take 
20-30 minutes time for this task. Check on them after 
20 minutes and inquire whether the time is suf!cient.  

After that, divide your participants into small groups. 
You can do this by e.g. handing out small coloured 
symbols, through which participants can !nd 
themselves in groups of 3 or 4. Feel free to use 
whichever way of group division you prefer.  

Small group work 

Ask your participants to present their images to 
each other in the small group. 

Underline that it is everyone’s choice how much 
they want to share.  

Remind your participants to re"ect on the issue of 
‘being different’. 

Give your small groups at least 30 minutes to 
exchange. 

Ask your groups to pay attention to everyone 
having enough time to share what they want to 
share. 

Evaluation (Plenary) 

Start the evaluation with open questions like 

How did you feel during the exercise? 

How did you feel when remembering and drawing? 

How was it to share your experiences in your small 
group? 

Time: 90-120 minutes 

Materials needed: pieces of paper (e.g. "ipchart cut 
in half), marker pens, crayons 

Remarks: Do not use this exercise as the start of a 
training – there needs to be some level of trust and 
feeling comfortable with each other among your 
participants. Consider the different variations of the 
exercise and amend it to your speci!c context. 

© Anti-Bias Werkstatt
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During the evaluation, there should be a focus on the 
relevance of sharing (intense) personal experiences, but 
also on listening to each other. Both of these elements 
are of great importance in Anti-Bias work. At the same 
time it should be pointed out that every single 
individual has to experience their own boundaries and 
take them seriously in this respect. Underline that it is 
important to ask yourself what you want to share with 
others and how you want to deal with your memories 
and experiences. 

Also refer to the focal topic: 

What did you notice in terms of ‘being different’? 

What surprised you? 

At which age did your !rst memories surface? 

Which aspects were the ones that made ‘being 
different’ real for you? 

You can underline in the discussion that even children 
will realise at a very early age what is perceived as 
‘normal’ and what is considered ‘different’ in their 
environment, and that children are able to employ 
these differences from an early age onwards. They learn 
these categories from books, TV programmes or the 
hierarchies they encounter in early childhood education 
(who is principal? Who is cleaning, cooking food etc.?).  

An early childhood education that is aware of 
stereotypes and prejudices is therefore very important 
in order to prevent early attitudes of discrimination and 
biases – but it is also far from reality. Point out that 
‘being different’ can have different consequences, 
depending on the aspect, the institutionalisation, the 
visibility and the context. Finally, ask your group to deal 
responsibly and con!dentially with the information 
they received from each other.  

Remarks/things to consider 

Do not use the exercise for the starting your 
training – some level of trust is necessary for this 
exercise. However you can have the exercise at a 
relatively early point of the seminar. 

Pay attention to the group dynamics that surface 
during the evaluation. The invitation to share as 
well as the necessity to respect one’s own 
boundaries are central aspects of Anti-Bias. 

It is possible that some participants will not want 
to draw or paint something. Let them !nd their 
own way of capturing their experiences and 
memories – maybe writing something down or just 
!nding a quiet place in the seminar room to re"ect. 

4.1 Who Am I? 

Exercises for Self-Re!ection

Variations: 

Instead of the question about ‘being different’ other 
aspects can be in the focus: violence, injustice, 
discrimination, sexism etc… for a start, the aspect of 
‘being different’ has been useful, but this will depend 
highly on the context and the constellation of your 
participants.  

Another variation is the ‘Life Line’. In the middle of a 
piece of paper, a line will be drawn. Below the line will 
be the negative area, above the positive area. 
Participants will use this as a timeline and draw 
different experiences, turning points in life etc. above 
or below the line, depending on whether they were 
positive or negative. These events will then be 
conjoined with a line. The focus in this variation is 
more on a certain question/aspect than a free 
re"ection of one’s own biography. It might be better 
suited for some groups than the ‘river’. 

With many thanks to Becks, one of our Malindi 
participants and a peer educator himself, here is 
another variation:  

Instead of using pen and paper, invite your 
participants to collect stones and "owers (of different 
size, colour, shape). Then, the participants can use 
these "owers and stones to lay out their path of life, 
with stones representing hard times and "owers 
representing beautiful, happy times. Participants can 
do this in whichever space they like and in whichever 
space they feel represents their life so far. Afterwards, 
your group can walk along each and everyone’s stones 
and "owers and look at them, or have participants 
explain their stones and "owers to the others. You can 
also divide them into sharing groups.  
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4.1.3 Power Flower 
Activity 

The worksheet Power Flower will be presented to all 
participants in the plenary – e.g. on a projector or by 
drawing the sheet on a "ipchart. It is better to not hand 
out the worksheet just yet. Then, explain the structure 
of the "ower: 

In the inner circle of the "ower, there are features 
that belong to your human identity, and every 
human being possesses those – such as origin, sex, 
marital status/family, place of residence etc. 

At the same time these features are also categories 
that differentiate between people, and these are 
not natural, static or inherent, but created by 
society – and they are having real impact on our 
daily lives. 

The inner "ower petals describe those categories 
that are usually ascribed to the not privileged 
groups in the society you are currently in 

The outer "ower petals contain those categories 
that are usually ascribed to those groups that are 
structurally privileged 

Choose a few examples to underline what this means. 

Solo Work (5-10 minutes) 

Give a copy of the worksheet to every participant. Let 
them look at the pre-de!ned categories and choose to 
which of the two binaries they belong. They should 
then mark the petals (inner or outer) depending on 
which they feel they belong. It is okay to draw a third 
petal on top of the outer petal. There is space to add 
own categories, such as: 

Employment status: employed-unemployed 

Place of residence: urban-rural 

Ability: no disabilities – living with disabilities 

… 

You can either discuss in the plenary which categories 
you would like to add as a group, or you leave it to your 
participants to come up with categories individually. 

It is the decision of the participants which "ower petal 
they want to mark and it is very important to point out 
that the worksheet will not be shared and will remain 
private to the person using it. 

Re!ection in the plenary 

The discussion should focus on the realisation that it is 
important to become aware of one’s own privileges, 
respectively one’s own position when we are dealing 
with power structures. Becoming aware and 
exchanging about different power positions makes it 
possible to develop empathy for others and assume 
responsibility for one’s own actions.  

4.1 Who Am I? 

Exercises for Self-Re!ection

Time: 60 - 90 minutes 

Materials needed: Worksheet ‘Power Flower’ (see 
Annex), crayons or similar, "ipchart with the worksheet 
visualised 

Remarks: Especially when having your group de!ne their 
own categories, the difference between structural and 
personal as well as binary and personal interpretation is 
sometimes hard to understand. Give enough time and 
examples as well as space for discussion, so that you 
participants can understand the actual meaning of this 
exercise. 

© Anti-Bias Werkstatt
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This exercise is about a conscious conduct with one’s 
own possibilities. It is about the possibility to use 
power in a positive way and for social justice – if you 
are working with rather privileged groups – and to 
discuss how dichotomies of power in"uence one’s life, 
when working with rather underprivileged groups. 
Both groups can be present in your constellation of 
participants, which can also constitute an excellent 
example in terms of who is speaking when and 
providing space for others to speak. The underlying 
idea is to start looking for possibilities on how one can 
encounter power asymmetries in a positive and 
empowering way and work towards deconstructing 
them. 

Questions for re!ection in the plenary 

How did you feel during the exercise? 

Which petals have been dif!cult to assign, which 
have been easy to assign? Why? 

With which petals/assignments have you felt 
unsure? Why? 

How does it feel to be in the inner/outer group? 
Does your feeling correspond to the distinction of 
the power "ower in privileged and not privileged? 
Do you feel as privileged or not privileged as the 
"ower suggests?  

Re!ection regarding the signi"cance of 
af"liation and belonging 

Are there situations, contexts or groups in which 
these relations shift, in which a privilege can 
become a discrimination and vice versa? 

Do all belongings mean the same to you and are 
you constantly aware of them? (this points at the 
different subjective meanings of categories of 
belonging, such as: “for as long as I am in my home 
community, my socialisation may be ‘invisible’, but 
when I travel/leave, it becomes ‘visible’”) 

It is important to note and to potentially discuss the 
legacies that these kinds of categories carry. Apart from 
our own subjective ascriptions, there is also a societal 
dimension. The meaning that we ascribe to certain 
categories of belonging always depends on the societal 
context I am currently in: Some forms of discrimination 
have a long and violent history of oppression, which 
reinforces their impact – such as racism and slavery: 
the historical roots of today’s North-South relations 
need to be looked at under the auspices of the systems 
of slavery and systemic exploitation of resources. To 
make this clearer: The relation between Black and 
white cannot be considered without power structures 
and dependencies. In as much as we would all like to 
be ‘colourblind’, we cannot – because these encounters 
also carry a deep-rooted historic legacy, which might 
even become reinforced/reactivated through so-called 
development interventions. 

It does make sense to !nd !tting examples for the 
continuity of this among the communities you are 
working with (cf. the Kikuyu in Kenya), as the power 
lines will most likely not run so much between Black 
and white but rather between different ethnicities or 
categories of belonging. Give enough room for the 
participants to discuss this among themselves, no 
matter how big your knowledge in this !eld seems to 
be: this is also some form of dealing proactively with 
(white) privilege, which is more often than not the 
power to de!ne, especially in development 
interventions – cf. empowerment/power-sharing 
below. 

4.1 Who Am I? 

Exercises for Self-Re!ection
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Regarding the inherent features of categories 
of belonging 

Is your belonging to the categories in the petals 
your own, free decision or has the belonging been 
ascribed to you by ‘the outside’? Which 
consequences does this have? 

Can you change the categories you belong to? 

Do privileged/non-privileged categories of 
belonging automatically put you in other categories 
of belonging as well? 

Regarding how to deal with asymmetric power 
structures 

How and when can we be powerful in marginalised 
positions? 

How do you feel with having power/not having 
power and what can we do with this analysis? 

If you hold power: how can you use your power for 
a good cause? 

How can you use your power to ameliorate power 
differences? (point out that being privileged is 
neither good or bad, it is about how you deal with 
your privileges. Power can be used constructively, 
for instance with regards to power sharing and 
empowerment. 

Note: 

Participants sometimes remark that the dualistic 
scheme of the "ower is not re"ecting their real life 
situation. Leave room for this recognition and also for 
criticising it, but also explore thoughts on why you 
think the "ower works with these dichotomies. 

Here would be a good occasion to discuss the quote: 

 “When you are accustomed to privilege, equality feels 
like oppression” (source unclear) 

Give room to those wanting to share what it is like to 
be less privileged, and instead of giving room to those 
wanting to voice concerns over how ‘oppressed’ they 
will be if they lose certain privileges, open the space for 
a constructive view on what can be gained, such as 

More time with the family if fathers work less and 
stay at home more 

Gaining new skills (such as cooking, learning from 
others, new language etc.) 

Less burden on the privileged to keep this up (such 
as having to appear strong all the time) 

Chances for more genuine reconciliation 

Chances to make new friends 

4.1 Who Am I? 

Exercises for Self-Re!ection
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4.2.1 Me - Not Me 
Activity 

As a facilitator, you introduce Me – Not Me as an 
exercise that facilitates getting to know the others and 
to venture into group belongings and looking at the 
several categories of belonging each of us can carry. 

Mark one side of the room with a sign saying “ME” and 
the other side with “NOT ME” 

Participants will be asked to move to the side of the 
room that corresponds with their answer to the 
questions. Point out that there is no such thing as 
standing in the middle: it needs to be an either/or 
decision. If you want to, you can point out that it is the 
participants’ own decision what to reveal of themselves 
and what not. 

After a few questions (see below and make a choice as 
to what !ts into your context, or modify or add 
questions) – don’t ask too many so as to not make the 
exercise tedious – the participants should get the 
possibility to ask own questions, and it might make 
sense to explain this in the introduction or when 
participants ask for it. 

Start with the !rst question. Take enough time to see 
who is on which side, in which ‘group’. Raise 
participants’ attention towards the changing patterns 
of belonging. Ask participants how their feeling 
changes depending on the question and the 
constellation. Different belongings to different groups 
should become evident. 

After you are done asking questions as a facilitator, ask 
the group to come up with questions but do point out 
that these questions have to be accepted by the group, 
i.e. adequate to the group’s constellation.  

Questions to ask your participants 

Who visits a place of worship regularly? 

Who holds the citizenship of the country in which 
they reside? 

Who has less than 2 siblings? 

Who can safely plan their !nancial and professional 
future for the next 5 years? 

Who has grown up without !nancial worries? 

Whose parents and grandparents are Kenyan? 

Who has ever used drugs in their life? 

Who is going on holiday every year? 

Who has travelled outside of Kenya? 

Who has travelled outside of Africa? 

Who has kissed a man? 

Who has kissed a woman? 

Who is not married? 

Who feels like being part of a group that 
experiences discrimination? 

Who is working in the profession that they actually 
learned/studied for? 

Make sure to intervene and stop before it becomes 
tedious. 

Time: 30-60 minutes 

Materials needed: 2 posters - one saying ME, one saying 

NOT ME on opposite walls of your space 

Remarks: This is a good exercise for groups who don’t 
know each other that well yet, as it facilitates getting to 
know each other. Leave ample time for questions 
coming from the group itself, but also keep an eye on 
the appropriateness of these questions and on 
participants getting worn out with the exercise. 

© Anti-Bias Werkstatt
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After your participants have had the chance to ask their 
own questions, you can use the following - and last 
question - as a !nal intervention to !nish the exercise:  

Who has lied during this exercise? 

Evaluation Questions: 

How did it feel to stand all alone on one side? (if it 
happened) 

How did it feel to stand with a big group on one 
side? 

What relevance does the size of the group have, 
looking at the contents of the question? 

 

What did you especially notice? 

Where there any surprises? 

What was your motivation to ask questions 
yourself at the end? 

Did all questions carry the same signi!cance for 
your personal life? 

Why does it matter to belong? 

Are there differences between what you 
individually think about a certain category and 
what society would say? 

4.2 Me & The Other 

Exercises for understanding oneself and others
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4.2.2 Identity Molecule 

Solo work 

Hand out the worksheet ‚identity molecule‘  to your 
participants. First, everybody should work with it on 
their own. They can write their name in the big circle in 
the middle. In the smaller circles, they are supposed to 
write groups or categories of belonging to which they 
feel they belong at the moment. It is possible to add 
further circles. Different categories of belonging can 
appear here, such as Kenyan, ethnic group, mother, 
Jubilee-Voter, shop owner, gym-member, brother, 
African, woman, student of Kenyatta University, Black, 
obese, dog-lover, activist, traveler, trainer… 

It can be helpful to explain how to !ll the worksheet in 
by demonstrating on a "ipchart. While doing this, you 
can also explain while the current categories of 
belonging are of importance to you (and that they are 
"uid, depending on the context you are in). 

Ask your participants to !nd a partner. In these groups 
of two, participants will introduce their own identity 
molecule to each other. They will explain to each other 
why the groups/categories of belonging are currently 
of importance to them, and they will furthermore look 
into which positive and negative experiences they have 
made with these belongings. After that, ask your 
participants to come together in the plenary and report 
on how they have experienced the exercise so far. 
Possible questions for this phase are: 

How was the exercise so far? 

Was it dif!cult/easy to decide on groups/
categories of belonging? 

How was it to make an exchange about it? 

Now, ask your participants to read out one of their 
categories of belongings – or also their most relevant 
category of belonging right now – and stand up. Those 
people who feel they belong to this group or category 
as well will also stand up. Also you as the facilitator will 
take part. It does not need a particular order, 
participants can spontaneously read out their 
categories of belonging. 

Evaluation 

Categories of belonging are often expressed through 
minority groups in this exercise – such as smaller ethnic 
groups, certain lifestyles that deviate from the norm, 
etc. 
One’s own belonging to the societal norm (such as 
Black, Kenyan etc. are often overlooked in the identity 
picture. This is something worth pointing out in the 
evaluation.) 

How was it to stand up together with many others? 

How was it to stand up with few people or even 
alone? 

Where there common categories you would not 
have expected? 

What kind of feelings have been triggered? 

Was there are difference regarding groups you can 
voluntarily choose whether you belong and groups 
that others will ascribe to you? (point towards self-
identi!cation and identi!cation through others, i.e. 
stereotypes towards certain groups that you don’t 
ful!l) 

Make sure you discuss the structural dimensions of 
belongings and the power hierarchies these can carry – 

also discuss about the societal norms and how these 
can change (i.e. moving as a Black person to a place in 
which white is the societal norm.) 

Time: 30-60 minutes 

Materials needed: Worksheet ‘Identity Molecule’ (see 
Annex), pens 

Remarks: Invite your participants to become creative, 
and even though this seems like an easy exercise, to dig 
deeper than what the eye can see 
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4.2.3 So Many Images 

Activity 

This exercise aims at acknowledging the images and 

convictions we have about people. It is meant as an 
invitation to become aware of one’s prejudices and also 
to show how much each and every one of us is involved 
in the process of pre-judging and ascribing. At the 
same time, it shows that certain images and 
judgements are wide-spread in our societies and 
impact our thinking. 

For preparation, you will need to collect pictures of 
people – from newspapers, magazines, from the 
internet – they should be about the same size and 

depict people in a similar detail. This will work best 
with a portrait cut of a picture. Choose 4 pictures 
representing 4 diverse characters and stick them on the 
work sheet “So Many images”. Make a copy for each of 
your participants.  

Solo work (10 minutes) 

Ask your participants to spread out in the room and 
!nd a place for themselves. Give a copy of the 
worksheet “so Many images” to each of them. Ask 
them to !ll in the gaps in the worksheet – 
spontaneously, without much thinking. Invite them to 
!ll the bottom line with free associations, whatever 
comes to their mind is welcome.  

Underline that there are no right and wrong answers in 
this exercise und that everybody should just write 

down whatever crosses their minds and what they 
personally think. Underline also that everyone should 
be working on their own !rst and that they will have 10 
minutes for this.  

After about 8 minutes, walk around and give different 
coloured candies to your participants. The amount of 
different colours should correspond with the number 
of small groups you want to form. This means: If you 
have 20 participants and you want to have 5 different 
small groups of 4 participants each, then you hand out 

5 different colours of candy (to 4 people each). 

Small group work (20 minutes) 

Ask your participants to go into their small groups and 
then swap their worksheets amongst each other – 
randomly. Then they present to each other the 
estimations on the worksheet they have received.  

Evaluation in the plenary (30 minutes) 

Was it easy or dif!cult to !ll in the worksheet? 

What have you noticed during the small group 
work? Which similarities, which differences did you 
encounter? 

How did you feel when your own worksheet was 
presented (by someone else)? 

Where do your ideas and associations about the 
people you saw on the worksheet come from? 
Where did you “learn” these pictures? 

Where, in your normal life, do you encounter 
situations, in which you react to an interpretation 
of a !rst (visual) impression? 

Has it happened to you that the !rst impression 
you had about a person because of their outward 

appearance turned out to be different after you had 
gotten to know this person better? 

Time: 60 minutes 

Materials needed: photos, worksheet ‘So Many 
Images’ (prepared beforehand, see Annex) for every 
participant, differently coloured hard candies 

Remarks: make sure you use pictures that are close to 
the reality of your participants, but don’t use pictures of 
people that they know (be it private or public) 
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The evaluation should point at the fact that we all have 

images about people in our heads which we use to 
categorise people on a daily basis. These are on the one 
hand based on our own personal experience, but much 
more so on “knowledge” about other people that is 
societally shared. We encounter this apparent 
“knowledge” about other people on different ways 
(media, school books, family, sciences, religious 
communities etc.). 

Underline that these pictures are never neutral. 
Apparently value-free stereotypical assumptions 

always need to be looked at in the framework of 
societally dominant ideas of norms and normality (e.g. 
appearance, job situation, living conditions). Underline 
furthermore that also you as the facilitator do not 
know the actual profession of these people or where 
they live and that theoretically ALL the answers from 
every participant – respectively the collective answers – 
could be true.  

Explain that it is not possible to deconstruct and do 
away with all the images and prejudices. Instead, it is 

important to become aware, to acknowledge and to 
allow oneself to recognise one’s own convictions. 
Analysing the functions of these prejudices for one’s 
everyday life can also be helpful. Underline that in the 
situation itself – the situation in which we categorise a 
person (refer back to the solo work), very often there is 
not the time to re"ect on the why I am categorising a 
person like this. However, this exercise wants to invite 
participants to remember how fast we categorise, to 
catch oneself when doing it and to open up more 

possibilities for interpretation when I see a person. 

The purpose of this exercise is to create more 
awareness of one’s own images and prejudices. 
Underline that it is a very important step to shed light 

and become aware of one’s own patterns of 
categorising based on prejudices – and then think of 
alternative other ways of interpretation and with this 
initiate sustainable and long-term processes of change. 

Remarks: 

Pay attention that participants rotate their 
worksheets in the small groups and don’t introduce 
their own sheet to the others – that gives them the 
chance to get an outside perspective on their own 
convictions. 

Also pay attention that the small groups don’t start 
debates on whether a certain ascription is making 
sense and why a certain ascription is clearly proven 
by the outside appearance. The focus should be on 
the pictures people have in their heads about other 

people.  

Interfere if participants are making fun or 
deprecating remarks about the estimations of other 
participants.  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Activity 

Participants are asked to divide themselves into groups. 
They choose the ‘identi!cators’ along which they want 
to group themselves. If that takes time or becomes 
cumbersome, here are some suggestions: 

Ethnic group 

Employed 

Hustlers 

Mothers 

Youth 

Immigrants 

Single 

… 

At this point, participants should be well aware that 
one can have multiple identities, however for the sake 
of this exercise, they should decide on one that they 
feel strongly about or that plays a pivotal role in their 
daily lives – maybe also with regard to how other 
people would see them or which marker other people 
would associate to them. One might recall the power-

"ower exercise or the identity molecule to support this.  

There should be more than only 2 boxes, at least 4, 
preferably more. Participants can demarcate their 
group from another with e.g. tape on the "oor if you 
want to, but can also just stand in their respective 
groups with enough distance from the next group. 

Intro 

“We will now commence asking you a few questions 

and we hope for your sincerity in answering them – 
even though it might be hard sometimes.  

Whether you step forward or not is entirely your 
decision. As opposed to other exercises, there will be 
no ‘did you lie in this exercise’ at the end.”  

Actual Exercise 

(These questions are suggestions. Please make sure you 
pick those that are appropriate to your context and feel 
free to invent your own!) 

Please step forward, everybody who 

used to be the naughty child  

is the !rst born 

is the last born 

likes mutura  

likes to dance 

can dance kanungo 

played chamama 

has pushed tyres in their childhood 

ever went skinny dipping 

went to their neighbours to watch tv 

is in a relationship 

has married their high school sweetheart 

has married outside their tribe 

has had their heart broken 

went to boarding school 

did not !nish secondary school 

believes in life after death 

Time: 30-60 minutes 

Materials needed: tape 

Remarks: Leave enough time for your participants to 
come up with categories of belonging, but also support 
them in making a decision as to which category is the 
most important for them - or at least the most 
important for the sake of this exercise. You can use the 
exercise ‘Identity Molecule’ (4.2.2, page 25) to assist with 
this process.  
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is a parent 

has lost a parent 

has children 

has lost a child 

has hustled for a job 

is afraid of the future 

has been bullied 

has bullied someone 

feels lonely 

does not feel welcome in their neighbourhood 

feels safe in their environment 

feels represented by political structures 

is an internally displaced person 

has lost someone during the 07/08 PEV 

As !nal question(s): 

wants to contribute something to peace 

still believes in the words of the national anthem 

Evaluation 

Ask/pick some of the evaluation questions the 

participants should be familiar with by now. The 
evaluation should not be too intense, but can also 
move to a more general level as of why these kind of 
exercises make sense, what one can learn from it, and 
what one has learned throughout the 
trainings. Examples for evaluation questions could be:  

For those standing in the front, how did it feel? 

For those not standing in the front, how did it feel? 

What surprised you? 

What do you think about the link between this 

activity and real life/Kenyan society? 

Can you give other real life examples of how you 
‘boxed’ someone and then, getting to know this 
person better, ‘unboxed’ them? 

4.3 Understanding Diversity 
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Activity 

The underlying idea of this exercise is to create 
empathy for other realities than your own. 
Furthermore, it supports with  understanding group 
processes and creates visibility regarding belonging or 
non-belonging.  

Participants will be handed out a role card. From that 
moment on, they must not talk to anybody and must 
not share their role with anybody. In order to ‘get into 
the role’, give some 5-10 minutes time in which 
participants can re"ect upon their new identity. You 
can ask guiding questions such as: 

What did your childhood look like? Who was there, 
who was not there? 

What is your everyday life like now? 

Where do you socialise? 

What do you do in the morning, afternoon, 
evening? 

What sort of lifestyle do you have? 

How much money do you earn? 

What do you do in your leisure time? 

If participants are having dif!culties with this just 
encourage them to become creative. There are no 
wrong and false answers in this exercise.  

After re"ecting upon their new identity, ask 
participants to stand in one line. Make sure there is 
enough space – this exercise can be done very well 
outside, unless there is a big and noisy road nearby. Ask 
participants to close their eyes, or better to blindfold 
themselves (if there are enough scarves or similar 
pieces of clothing to do so – make sure you bring 
some). You can also ask them to hold hands to create a 
stronger effect, but only if this is adequate to your 
group constellation.  

Tell the participants that you will now be asking them 
questions. Whenever they can answer a question with 
“yes”, they can move one step forward. Whenever they 
would answer a question with “no”, they remain where 
they are. In case they are unsure whether yes or no, 
they also remain where they are. 

Time: 60-90 minutes 

Materials needed: blindfolds, role cards printed and cut 
(see Annex), enough space (outside or inside) 

Remarks: It is very important to come up with role cards 
adapted to the context you are working in. Experience 
shows that even dif!cult subjects such as homosexuality 
can be used in this exercise - you can however offer your 
participants the possibility to change their role (draw a 
new one) if they feel utterly uncomfortable.  

© Compass Human Rights/SALTO YOUTH
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Participants are supposed to answer questions from 
the point of view of their new identity and not their 
own identity/opinions. Underline this, as it is often 
misunderstood. 

Read out the following questions and always leave a 
short break afterwards, for your participants to make a 
choice whether to step forward or not and to actually 
step forward. You don’t have to use all the questions, 
feel free to make a choice. Also feel free to invent your 
own questions appropriate to the context you are 
working in.  

You have decent housing with a television 

You have never encountered any !nancial dif!culty 

You feel your language, culture and religion are 
respected in the society where you live 

You speak the of!cial language of the country you 
are living in, without problems of being understood 

You feel that your opinion on social and political 
issues matters, and your views are listened to 

Other people consult you on different issues 

You are not afraid of being stopped by the police 

You know where to turn for help and advice when 
you need it 

You feel safe walking home in the dark at night on 
your own 

You have never felt discriminated against because 
of your origin or gender 

You have adequate social and medical protection 
for your needs 

You can invite friends for dinner at home 

You can easily use public transportation 

You have a good life and you are positive about 
your future 

You have never been judged by others for the 
lifestyle of your choice or felt discriminated against 
because of your chosen lifestyle 

You have access to education and are making use of 
it 

You feel you can study and follow the profession of 
your choice 

You are not afraid of being harassed or attacked in 
the streets or in the media 

You feel okay talking about your sexuality 

You can vote in national and local elections 

Your needs and views are represented by the 
current government 

You can easily plan the next 5 years of your life 

You are not afraid for the future of your children 

You can fall in love with the person of your choice 

You feel that your competence is appreciated and 
respected in the society where you live 

You can celebrate the most important religious 
festivals with your relatives and close friends 

You can travel without restrictions – inside your 
country 

You can travel without restrictions to most other 
countries 

You are not much concerned about your personal 
security or have never been threatened 

You can use and bene!t from the internet 

Afterwards, ask participants to open their eyes/take off 
their blindfold, but to remain standing where they are. 
Give them a short while to process the constellation 
they are in. 
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Guiding questions for evaluation  

How did people feel stepping forward – or not? 

For those who stepped forward often: at what 
point did you notice that others where not moving 
as fast as you were? 

For those who hardly stepped forward: how did 
this make you feel? Stigmatised? Did you feel sorry 
for yourself, did you feel like a ‘victim’? 

Did the activity re"ect real life, in your opinion? 

Did the activity highlight differences and 
inequalities in society – more than you had 
expected?  

Did you !nd it easy to play your role? Maybe 
because you could personally identify with it or 
because you know someone similar to your role? Or 
did you !nd it dif!cult to play your role? 

 

What information did you base your decisions on? 
Would you consider this information stereotypical? 

Would you change any decisions if you were asked 
the questions again? 

Do you work with/know anybody similar to the role 
you had played? How do you feel about that person 
in real life? 

Give your participants the chance to lose/get rid of 
their role. This is especially important for those who 
might have been very uncomfortable with the role they 
played. You can do this by physical exercise, having 
people turn in circles around themselves, singing a 
song everybody is familiar with from their childhoods - 
whichever you prefer.  

Variation 1: 

Prepare the roles in a way that you have some roles 
double – and make sure that these double roles are 
also drawn by the participants. We have made very 
good experiences with having different people acting 
out the same role and in most of the cases standing at 
entirely different positions after the exercise.  

Variation 2: 

Instead of the above pre-composed roles, you can have 
your participants draw components of their role from 
three different baskets/bowls. The purpose of this is to 
underline that we do not voluntarily choose our 
identity but that most of this is bound to be a result of 
good/bad luck, or, to ascribe less value to it, chance. 

Variation 3: 

Sometimes participants ask to repeat the exercise 
without ascribed roles. This variation of the exercise 
obviously also exists and is called the ‘Privileges Test’. 
It can be a good idea to do this, but be aware that this 
might again dig into personal histories that people will 
not want to share. Depending on the constellation of 
your group and the level of trust, it is your decision to 
grant this request and see where it takes your 
participants and the ensuing discussion.

4.3 Understanding Diversity 

Exercises for Experiencing Diversity

32 ⋮⋮⋮ Anti-Bias Handbook



 

Activity  

The purpose of this exercise is to shed light on 
different power relations and access to participation in 
the society. These can and should be discussed. 
Furthermore, feelings and processes of oppression and 
dominance will be re"ected upon.  

Divide your group into 3 teams 

The !rst team is asked to stand aside facing a wall 
– in such a way that they won’t be able to see what 
the other ones are doing during the exercise. 

Ask team number 2 and 3 to sit facing each other. 
One group will get the power to give the other 
group instructions on what to do. They are allowed 
to give orders to the other group. 

After some time, change the roles of those two 
groups.  

The group facing the wall remains facing the wall. 
They cannot watch. 

After this, dissolve the groups. 

Evaluation 

Facilitate an exchange in the plenary, focusing on three 
areas: 

1) How did people feel individually during the 
exercise in their respective groups? 

2) How did the exercise evolve? 

3) What kind of discoveries and conclusions do 
people draw from this? 

Start with the group that was facing the wall, and then 
also let the other groups share their experiences. You 
can ask the following questions: 

How did you feel as a single individual? How did 
you act? 

Did your feeling and your actions change in the 
course of the exercise? 

How did the !rst group in the !rst round act 
towards the powerless group? 

How was this when the roles were changed? 

Can you !nd possible relations to groups from your 
everyday life? 

You can also start the evaluation with a "ashlight 
round to capture the current emotions of your 
participants. A "ashlight round works the following 
way: every participant gets the chance to state their 
current emotion, with preferably only one word. One 
starts, and then the person sitting next to them goes 
on, until everybody had the chance to say something. 
Important: there are no comments, no questions - this 
is not a discussion, just a quick glimpse on how 
everybody is doing. Therefore it is called "ashlight! 

Time: 60 minutes 

Materials needed: chairs 

Remarks: Be careful that the groups give each other 
appropriate tasks/orders. Have an eye on the group 
facing the wall: do they act or just follow your 
instructions? 

© Compass Human Rights/Flan Spaight (Ireland)
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Activity 

https://www.ted.com/talks/
chimamanda_adichie_the_danger_of_a_single_story?
language=en 

Watch the TED Talk with your participants. Encourage 
an open discussion afterwards. You can use the 
following guiding questions if you like:  

how did you like the Talk? 

What could you identify with, what could you not 
identify with? 

What would you say is a single story?  

Visualise the quote:  

“The single story creates stereotypes, and the 
problem with stereotypes is not that they are untrue, 
but that they are incomplete” 

Discuss this with your participants. Maybe they already 
come up with examples of incomplete stories. If not, 
this will be the next step. 

 

If your group already here requires a distinction 
between stereotype and prejudice, give the question 
back to them and let them discuss what in their 
opinion the difference between the two could be. 
Further below is a short explanation of the two as well 
as of their meaning in the context of Anti-Bias. 

Have two poster prepared, one on which is written:  

Single Stories I Know 

Single Stories I Tell 

Put them on the "oor with some marker pens and 
invite your participants to have a silent written 
conversation on these two. Silent written conversation 
means that they write down examples to the question, 
but that they are also allowed to write comments on 
the examples of others. This is also to lower the 
threshold of talking about one’s own stereotypes and 
prejudices as in the discussion afterwards, the 
examples are not necessarily trackable to a particular 
person, so it prevents people from being put on the 
spot. If you feel it would be helpful for the process, you 
can of course discuss examples as to the persons who 
have given them, but please be careful in terms of 
hurtful and simplifying comments.  

Time: 60-90 minutes 

Materials needed: TED-Talk preferably downloaded/
buffered before (unless you are sure you’ll be having a 
really stable internet connection), 2 "ipcharts: one 
stating ‘Single Stories I know’, the other one ‘Single 
Stories I tell’, the model of why stereotypes and 
prejudices visualised, moderation cards 

Remarks: Participants might be uncomfortable sharing 
the single stories they tell. Come up with a few examples 
yourself and make sure they are not only the soft ones. 
Remind people why we do this and where it can take us 
if we genuinely re"ect on our convictions and 
prejudices. 

© TED/ASA-Programm
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Explain to your group that in Anti-Bias it is not so much 
about the content (the WHAT) of the Single Stories but 
about analysing where they come from and which 
purpose they serve. Discuss this with your participants 
using some of their examples of Single Stories – 

Which was easier – the poster with the stories you 
know or the poster with the stories you tell? 

Why do you think that is? 

Where do you think a particular story comes from? 

Which purpose do you think does it serve? 

How does it in"uence your interaction with that 
person/group 

Do you know more stories about that person/
group? 

You can visualise the different functions of stereotypes 
and prejudices (see below) and, if you want, sort the 
collected Single Stories according to which function 
they serve – for instance by writing them on cards and 
sticking them to the respective purpose or colour-
coding them. 

Please remember to keep an 
appreciating attitude towards 
everybody who is sharing their 
stories and be careful to not put 
anybody on the spot. Underline that 
it there is nothing inherently bad 
about being prejudiced, and that 
talking about it and coming to terms 
with your own images is the one 
important step towards dealing with 
them in a responsible way. 

Stereotypes and Prejudices 

In the context of Anti-Bias, it is not the distinction 
between the two that is important, but the realisation 
of their existence and more importantly, their function. 
What is the use of certain images that I have about 
people, groups, nations etc.? Where do these images 
come from? Are they inherently negative or positive?  

4.4 Changing Perceptions 
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As to the distinction between prejudices & 
stereotypes: 
There is no clear cut line.  
Whereas there is the view that stereotypes are 
“based on experience” (and therefore more closely 
connected to the idea of a single story), prejudices 
lack the dimension of personal experience and are 
rather an “overgeneralisation” without actual 
evidence but with a harmful intention. Another 
popular distinction is the assumption that 
stereotypes happen on the “cognitive” level, whereas 
prejudices need an “emotional” dimension. 

A discussion about the differences between the two 
can be a worthwhile exercise with your participants! 
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Functions of Stereotypes and Prejudices 

Anti-Bias holds the assumption that all people have 
prejudices and stereotypes. Its aim is therefore not to 
abolish these, but to become aware of them. Also, the 
WHAT is not relevant – the concrete images and 
prejudices, but the question of HOW, meaning HOW 
they came about, HOW they are sustained, HOW they 
in"uence my own actions, and HOW they function. 

 

Furthermore, Anti-Bias assumes that prejudices and 
stereotypes are not individual misjudgments, but 
products of the society you live in – they are societally 
constructed patterns of interpretation and ‘making 
sense’ of something. However, individuals learn these 
patterns. Therefore, individuals can also ‘unlearn’ them 
and start questioning the underlying, potentially 
oppressing ideologies of stereotypes and prejudices. 
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Activity 

First, read out the story of Yasmina and Enes. 
Afterwards, hand copies to the participants. Their task 
will be:  

First, rank the actors of the story: who has acted in 
the ‘best’ way? Also give reasons as to why you are 
ordering the actors in the way you do. (10 minutes) 

Then, come together in groups of 4. First, introduce 
your rankings, and then come up with a ranking of 
your group. Again give reasons as to why. Visualise 

your common ranking on a "ipchart. 

Presentation of the different rankings of the 
different groups in the plenary 

Evaluation Questions 

How did you like the exercise? 

How was your group process? 

What was easy, what was not? 

Are you all happy with your group’s result? Is it the 
same as your personal result? 

If you look a few years into the future – would you 
come up with the same ranking? 

Then look at norms and values:  

Where do they come from? 

Who de!nes them? 

Why are they important? 

Can they be changed over time? 

How do norms, morals and values correlate with 
this exercise? 

It is very important to underline that there is no right or 
wrong answer to this, but that this is about personal 
opinions and perceptions. Put extra emphasis on those 
people who were able to have their mind changed or 
who accepted other rankings than their own.  

Extra task: Come up with a different ending to the 
story. Only condition is that there will be no other 
bridge. The actors stay the same. 

Time: 60-90 minutes 

Materials needed: copies of the text, "ipchart paper 

Remarks: By using the variation, this exercise can also 
cover gender sensitivity. If you employ this variation, 
make sure that those people discriminated against 
receive enough room to explain and be heard. 
Additionally, try and encounter/question any sexist 
comments which are likely to occur in this exercise. For 
more information and inspiration: 

http://thecooperreview.com/non-threatening-
leadership-strategies-for-women/ 
http://www.huf!ngtonpost.com/2014/10/13/
sexism-feminism-comic-rasenth_n_5976660.html 
© Bildungsteam Berlin-Brandenburg e.V.

Variation:  

Exchange the genders of the actors and give one half of 
your participants one version, and the other half the 

other version. Make sure that you !rst split your group 
in two and have them in separate rooms. Ideally, you 
would be having a co-facilitator to take over the other 
half, or you don’t read out the story and just give one 
group the one and the other group the other version of 
the story.  

Have them !nd their personal ranking !rst and then in a 
group of 4. Then, take the results of the groups of 4 

together in the plenary, and also together with the other 
group. Whichever group presents !rst will most likely 
cause a lot of confusion with the other group. This is an 
interesting exercise in terms of gender ascriptions and 
stereotypes. Put a focus on this, and let your group 
actively re"ect about these ascriptions and stereotypes. 
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4.4.3 A New Beginning 

Activity 

De!ne the setting of the exercise: A group of people 
has been given the chance to try a completely new way 
of living together on a far away island. Everybody 
wanting to take part is volunteering. However, there 
have been more volunteers than actually available 
spaces on the island: only 8 people can join the 
experiment! Now it is the task of your participant to 
select the people who will be going to the island. 

First, on their own. 

Then in smaller groups, listening to the individual 
arguments and then !nding a consent in the group. 

Solo work (5-10 minutes) 

Ask your participants to !nd a space to work on 
their own. 

Hand out the worksheet ‘A New Beginning’ to every 
participant. 

Ask your participants to read through the list and 
decide for themselves who they would take to the 
island, as well as mark these people on their 
worksheet. 

If your participants need clari!cation, they can ask 
you as the facilitator.  

Also tell your participants that this part of the 
exercise will take about 5 minutes. 

Small groups (20-30 minutes) 

After 5 minutes, go around and divide your 
participants into groups by letting them draw 
coloured cards, sweets or parts of pictures (or use 
your preferred way of dividing participants into 

groups). 

Ask your participants to move into their small 
groups and present their personal decisions 
regarding the 8 participants of the experiment. 
Further, they should exchange about the 
argumentation why they chose these 8. 

Tell the small groups that after 20 minutes, they 
should have found a group decision on who is 
going to the island and who is not. 

After 20 minutes, visit the small groups and ask 
how much more time they need to come up with a 
common decision – and do give them more time if 
needed. 

Plenary questions 

How was this exercise for you? 

Was it easy or hard to select people while you were 
on your own? 

How did the discussion in the small groups go? 

How did you proceed in the small groups? On 
which criteria did you base your decision? 

It is helpful to summarise the criteria mentioned by the 
participants, or to repeat them, to establish the link 
between the societally dominant selection criteria and 
their personal selection criteria: accordingly, 
participants often select regarding the societal or 
economic bene!t of a person, or regarding their 
potential for reproduction, or usefulness, or even 
interculturality – very much like the society your 
participants are living in would make selections 
regarding who is ‘in’ and who is ‘out’. 

Time: 60-120 minutes 

Materials needed: Worksheet ‘New Beginning’ (see 
Annex) for every participant, "ipchart 

Remarks: Make sure to not do this exercise too early, 
rather have it as one of the last exercises of the training. 
Participants can practice changing perceptions, 
discussing different standpoints and questioning ideas - 
and even start questioning you as a facilitator by coming 
up with entirely different solutions (like drawing lots or … 
- let yourself be surprised) 

© Anti-Bias Werkstatt
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How did you arrive at a decision in your small 

group? 

If you did reach a decision, which? 

Now you can put up a poster featuring the list of 
persons from the worksheet, on which you can 
visualise the results of the small group. You can for 
instance make tallies (lines) for the people who have 
been selected, so that an overview is possible for 
everybody. This might show that certain candidates 
have been selected by (almost) all groups, whereas 
others have not been considered at all.  

Why has person x been selected very often, 
whereas person y has not been selected at all? 

For which persons was it easy to !nd a consensus, 
for which persons did you have to discuss for a long 
time? 

Which pictures in your head were guiding you 
when having these discussions? 

Where do these pictures come from? Are they 
inherent to the exercise, are they individual, are 
they coming from society in general, etc.? 

What is the use of prejudices/stereotypes? When 
can they be helpful? When can they be 
problematic? 

Do you see a resemblance to your own life? Are 
there situations in which you need to make 
decisions based on very few information?  

Here it is important to point out that all of us have 
certain images about other people which we use every 
day to make sense of people. These images come, on 
the one hand, from our personal experience with 

people, but more importantly from our society’s shared 
– but alleged! – ‘knowledge’ about “the others”. We 
gather this knowledge through many different 
channels – media, school books, family, science, … It is 
however important, that stereotypes in itself are not 
yet a form of discrimination, but in most cases already 
point towards a certain way of acting, which means 
that they can easily turn into a prejudiced and 
discriminating action towards others. 

Divert your participants’ attention to how they used 
their stereotypes and prejudices to make decisions, and 
that these stereotypes and prejudices can lead to 
structural discrimination or support/maintain it. 

It is furthermore important to mention that it will not 
be possible to get rid of all stereotypes/prejudices, but 
that it is important to become aware of them and 

especially to become aware of how we use them – 
often to make quick decisions in our everyday life.  

In order to develop different, non-discriminatory 
behavioural patterns, it is important to critically re"ect 
one’s own behaviour which is based on stereotypes and 
prejudices. Therefore, in Anti-Bias we say that it is not 
about being free of stereotypes and prejudices, but 
being aware of them. Do ask in concrete cases whether 
a person could not also be doing other things or be 
very different, to allow for new angles and revelations 

about that particular person. Like this it becomes 
evident that pictures in our heads are based on 
ascriptions, prejudices and our own experiences, which 
are then used to make generalisations about a person. 

Encourage your participants to share stories about 
everyday situations, in which a picture about a person 
or a group has not lived up to be the true picture.  

Keep in mind 

It is necessary to adapt the exercise to the respective 
context of your participants. The selection of people 
should correspond to your participants in terms of life 
and work realities. Try to point out and discuss the 
relevant prejudices. However try and avoid person 
descriptions that would re"ect directly one or more of 
your participants. It can make sense to have a very 

‘standard’ person among the list (such as a male 
lawyer) as well as more surprising combinations (such 
as a disabled female farmer). 
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The exercise will become more of a challenge – and the 
discussion more of a controversy – if the persons on 
the worksheet are attributed features which the group 
will most likely regard as negative. Be careful about the 
possibility that some participants might feel hurt due 
to certain features of people on the list, because they 
could beaffected by these themselves or know 
somebody who does. Allow participants to opt out of 

the exercise and have the group accept this. 

Sometimes the small groups come to the conclusion 
that the information available is not enough to make an 
informed decision and will develop a random picking 
system or draw lots. Do appreciate this decision in the 
plenary, but also discuss that  in reality we constantly 
(need to) make decisions based on limited knowledge 
or just a few impressions. 

That’s why it makes a lot of sense to re"ect on one’s 
own images and stereotypes/prejudices, even if the 

exercise has been solved in a different way.   

Try and create a space while debrie!ng the exercise in 
which participants can voice their stereotypes, 
prejudices as well as fears, without being judged by the 
others. In any case you should pay attention to and 
stop the discussion if people are singled out and/or 
hurt others by sexist, racist or otherwise discriminating 
statements. It takes a lot of sensitivity and attention of 
the facilitator to be aware of the !ne lines between 
voicing an opinion and hurting others with it – however 

depending on the level of self-re"ection in the group, 
certain group members can and will also notice when 
opinions become hurtful. 

Variation:  

It is possible to have a second round after the !rst 
round in which the groups presented their results: 

Prepare pieces of paper, on which one of persons 
mentioned in the exercise is written and let 
participants draw a piece of paper (and therefore a 
role). If you have more participants than roles, use 

some twice, if you have less participants, leave some 
out. Make sure that nobody draws a role that is very 
close to their personal traits. 

Explain to the participants that the selection 
committee for the island project was not able to make 
a clear decision and has therefore invited all 
candidates in person, so that they can convince the 
selection committee personally regarding their 
competences and features. 

Ask your participants to look at their piece of paper 

and give them some time to get into their new role. 
You can support them with questions like: 

How old are you? 

Where do you live? 

What do you do in your free time? 

What kind of education do you have? 

Which experiences have you made in your life so 
far? 

You will then take over the role of the leading the job 
interviews and can ask the participants, for instance 
with an imaginary microphone, about their special 
features and competences. By asking questions like 

“what would you say, Mrs… - why should you be 

going to island?  

“I heard there are quite some surprising features 
to your personality that we didn’t know about yet 

You can encourage your participants to become 
creative and come up with a more lively personality 
than expected. After a while you can stop the ‘job 
interview’. You will not actually choose participants, 
but you might provide as a possible solution that now 
everybody is allowed to go. 

In the following discussion, put your focus on the 

question whether and in how far a different 
impression of the persons has been created, and then 
you can move along using the evaluation questions 
above. If the pictures and ascriptions of the persons 
have not been different from what one would have 
expected, go deeper and question these perceptions 
accordingly. 
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4.4.4	Ac:on	Planning	
Activity 

Explain that the following exercise provides the 
possibility to re"ect on one’s own everyday life – 
private or professional – and to develop !rst steps for 
action. 

Hand out the work sheet (see Annex) to all participants 
and ask them to answer the questions for themselves. 

Ask your participants to concentrate on one, maximum 
two situations, as the time provided will not allow for 
many more concrete steps of action. 

Small groups (30-40 minutes) 

Ask your participants to !nd a partner they are 
comfortable working with (if you have an odd number 
of participants, point out that there will need to be a 
group of 3). Explain that everybody will have about 
15-20 minutes to describe their own situation, present 
their action plan and receive feedback from their 
partner. Afterwards, it will be the partner’s turn to do 
the same. 

Encourage the pairs to peer-support each other in 
terms of their action plans and get constructive ideas 

and advice. 

Plenary  

After all pairs are done, ask them to get together in the 
plenary and give feedback on how their work went.             
If participants want to and are willing to share, the 

actions plans can be presented in the plenary for 
inspiration and further discussion. 

You can also ask the following evaluation questions: 

Where you able to use the time? 

Was the worksheet helpful? 

Where did you encounter limitations (regarding the 
sheet, but also the exercise in general) 

Remarks 

Keep in mind that this exercise can take more time 
than indicated – leave room already when planning 
your training. 

Don’t shorten this exercise, but give more time if 
necessary. 

Since neither the solo work nor the small groups 
will all !nish at the same time, provide a "exible 
time structure, potentially with breaks inbetween, 

but give clear instruction when everybody should 
be meeting again (and where). 

Schedule this exercise at the end of a training, 
however before the evaluation of the training. 

4.4 Changing Perceptions… 

Exercises for Deconstructing Perceptions

Time: 60-120 minutes 

Materials needed: Worksheet ‘New Beginning’ (see 
Annex) for every participant, "ipchart 

Remarks: Make sure to not do this exercise too early, 
rather have it as one of the last exercises of the training. 
Participants can practice changing perceptions, 
discussing different standpoints and questioning ideas - 
and even start questioning you as a facilitator by coming 
up with entirely different solutions (like drawing lots or 
… - let yourself be surprised) 

© Anti-Bias Werkstatt
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4.5.1 How long are 5 
minutes? 

Take your participants outside. A good place would be a 
clearing or anywhere where people can stand/sit 
comfortably for 3 minutes and then move towards a 
space in the middle, where everybody can see 
everybody. 

The task at hand is very easy: Ask participants to !nd a 
comfortable place in some kind of circular 
arrangement. Then ask them to close their eyes. Now, 
the task is that following your signal as a facilitator, 
everybody will remain where they are for 5 minutes and 
then after 5 minutes move to the middle of the circle. 
They can open their eyes only when they want to leave 
their spot after 5 minutes to move to the middle. You 
as a facilitator measure the actual time (by use of a stop 
watch) and monitor the divergence from the 5 minutes 
by each participant.  

As this is just a small exercise intending to make people 
laugh a little, but at the same time realise differences in 
perception, the debrie!ng does not need to be long. 
Just let participants explain what they noticed, whether 
they found it dif!cult or hard, what they found dif!cult 
or hard. Make clear that this is not about ‘who is closest 
to the actual result’ but to underline that even with a 
simple concept as time, perceptions will differ largely.  

It is very possible that ascriptions/stereotypes about 
certain groups of people will surface in this exercise. 
Note them down and look at them later, for instance in 
‘The Danger of a Single Story’.  

4.5.2 What are 
Privileges? 

In case you encounter dif!culties with the notion of 
privilege – especially those who carry it might be 
reluctant to accept, but also those less privileged might 
be disinclined to allow these thoughts – the following 
method can help underline this very well.  

Hand all of your participants a sheet of scrap paper. Ask 
them to sit in rows, like in a classroom setting. Then ask 
them to crumple up the sheet of scrap paper. Next, 
place a dustbin in front of the front row and ask 
everyone to throw their paper to the bin from where 
they are seated. If you want to, you can introduce a 
setting, like: “you are representing the society in this 
country – and as you know, everybody in this country 
can have the chance to become wealthy and part of the 
upper class. All you have to do is throw your paper into 
the bin – from where you are seated.” 

In all likelihood, the last rows will complain about this 
being not fair (and the front rows will stay quiet). 
Explain that exactly this is privilege: those who were 
closer to the bin had much better odds of actually 
throwing their paper in – but they were not 
complaining about this. Underline that using privilege 
in a conscious way does not mean solving problems for 
others, but means advocacy and giving room for 
empowerment. To stay in the metaphor: It is not about 
moving the dustbin to the last row, but it is about 
standing up in the front row and claiming that this is 
unfair. It can also be about stepping aside. In a perfect 
world, it would be a circle around the dustbin and not 
rows – and then one would still have to take different 
abilities into account.  

Time: 10-15 minutes 

Materials needed: Stopwatch, pen and paper 

Remarks: It is really important here that this is not about 
who was ‘closest’ to the actual 5 minutes - even though 
funny ascriptions can result out of it: such as if the 
person who is known to always be late (or always be on 
time!) happens to be closest to the actual 5 minutes. Use 
the ascriptions that arise from this exercise to work 
further on stereotypes and their functions. 

© SALTO YOUTH

Time: 15-20 minutes 

Materials needed: Scrap paper, dustbin (or a basket) 

Remarks: Use this exercise to debate on how far it 
re"ects society and opening the space for empathy, 
especially when trying to look for a solution: instead of 
the !rst row standing up and demanding that this is 
unfair (in case they do), let the group search for a fair 
solution that !rst involves listening to the last row… 

© Nathan W. Pyle, buzzfeed

4.5 Otherwise… 

Exercises for inbetween or to highlight certain aspects
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4.5.3 Finished Files 

Write the following sentence legibly/project it on a 
wall: 

FINISHED FILES ARE THE RESULT OF YEARS OF 
SCIENTIFIC STUDY COMBINED WITH THE 
EXPERIENCE OF YEARS 

And then ask the participants to count the letter F. You 
can also hand pieces of paper to those participants in 
the back. 

After 1 or 2 minutes, ask your participants who has 
counted 1, 2, 3 etc., F. You can keep tally on a "ipchart.  

Most participants will have counted 3 or 4 F. Some will 
have 5, few will have 6 – however the right amount of F 
is 6! This is because people often oversee the F in the 
word ‘of’. We read fast and are interested in the general 
information of the sentence – and forget about the 
small details. This is how we block out information. It 
can serve as a good eye-opening moment for how our 
perception is limited and how we might not be able to 
see the full picture because we draw fast conclusions. 

It works well as an exercise to start the day, and you 
can later refer back to it very well when generalising 
sentences such as “all people do xy” or “everybody 
knows that…” come up during discussions.  

4.5.4 Chair Game 

This is a classic exercise for teambuilding and 
communication/con"ict, it can however also be 
incorporated into the context of Anti-Bias as it 
underlines how perceptions are constructed by 
misunderstanding and lack of communication. Make 
sure that every participant has a chair, and that there 
are suf!cient pieces of paper (one for each participant), 
whereas the different tasks on the paper should be 
distributed evenly among the number of participants.  

Tell your group that each of them will now receive a 

piece of paper on which an instruction is written. They 
will have to ful!l this instruction. As soon as they got 
their piece of paper, they are not allowed to talk 
anymore.  

Hand out one piece of paper to every participant (let 
them draw one) and observe.  

After the group has found a solution (or not, therefore 
after some time), stop and get them together. Evaluate 
along the following questions: 

How did you solve the problem? 

Are you happy with your solution? 

How did you feel during the exercise? Did it change 
at some point?  

How did you perceive the others? 

How do you think is this exercise related to our 
topic? 

You can point out issues of dominance, issues of blindly 
following (silly) instructions and also the point of even 
though I might think I am doing the ‘right’ thing, this 
might be wrong to someone else – and then eventually 

be right again, if I let go of my convictions and are open 
to change.  

Time: 5 minutes 

Materials needed: Poster with the below sentence 
written on it / text document with the below sentence 
and projector, paper slips (see Annex), "ipchart 

Remarks: When you hand out the paper slips to some of 
the participants (you don’t need them for all, maybe just 
hand them to those sitting further away from the 
projection/poster), you can play this out a bit by saying 
things like “don’t look on your neighbour’s paper” or 
“hmmm…I’ll give you this one”, to create the idea that 
there might actually be differences on the pieces of 
paper. 

Time: 10-30 minutes 

Materials needed: 1 chair per person, paper slips (see 
Annex) 

Remarks: Remember to keep the focus on the process 
and not the result. 

© ASA-Programm (among others)

4.5 Otherwise… 

Exercises for inbetween or highlighting certain aspects
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4.5.5 Merry-Go-Round 
of Opinions 

Should a discussion become very heated, or should you 
want to collect a multitude of views, you can intervene 
and ask your participants to change the setting: The 
idea is to have two circles. There will be one circle on 
the inside, and around this will be another circle of the 
same amount of participants. This means that two 
participants are facing in each other – one from the 
inner circle, one from the outside circle.  

Now you can ask them to discuss a certain matter with 
the person they are facing. After a given amount of 
time (not long, maybe 1 or 2 minutes) you ask the 
people of the outer circle to make one step to the left, 
thereby facing a new person from the inner circle. 
Again, a certain matter or question can be debated 
between the new couples, and you can go on for a few 
rounds.  

This will give your participants the option to exchange, 
talk, to experience different views. 

 

4.5.6 Opinion 
Barometer 
In case you have a rather heated discussion in which 
certain opinions seem to be dominating and others do 
not get the space to be heard, intervene and change 
the setting. Best take your participants outside, but you 
can also stay where you are. Refer back to the 
controversial issues that have been discussed and ask 
your participants to form a line re"ecting how much 
they agree with a certain statement  - complete 
agreement on the left side, complete disagreement on 
the right side. However, you will want your participants 
to form a line and not two groups, meaning there is 
room for ‘agree a bit’ or ‘disagree somehow’.  

As an example: The statement ‘women should rather 
raise kids then go to work’ might evoke reactions of 
approval and disapproval, but also opinions of 
inbetween. Allow your participants to line up 
accordingly. Then, you can collect voices of people 
standing at different points of the line and therefore 
give a more nuanced picture of the various opinions in 
the room. Always be approving of every viewpoint and 
still leave room for your participants to debate – unless 
it becomes hurtful, insulting or simply irrational.  

4.5 Otherwise… 

Exercises for reducing tension
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4.5.7 I like everyone 
who… 

A small game, working well at the beginning of a 
training for introductions. It is a bit similar to the 
identity molecule exercise, but it makes people move 
more.  

Have your chairs arranged in a circle and have one less 
chair than participants. One participant – or you as the 
facilitator to explain – will be standing in the middle of 
the circle. You will come up with a sentence, e.g. “I like 
everybody who wears socks” – and then everybody 
who wears socks will have to get up and !nd a new 
chair to sit on. The person in the middle will likewise 
!nd a chair to sit on. Whoever is left and did not !nd 
another chair to sit on will come up with a new 
question. Depending on how well acquainted the 
participants are, these questions can and may move 
from outwards features (“I like everyone who wears a 
blue shirt”, “I like everyone who wears specs”, “I like all 
the girls”, “I like everybody who is not a youth any 
longer”) to more profound questions such as “I like 
everyone who is married”, “I like everyone who has not 
!nished school”, “I like everyone who has cheated on 
their partner”…etc.  

4.5.8 I Take The Train 

I Take The Train really is just an energiser, it makes 
people laugh and it is awesome. It works in the 
following way: Have everybody sit in a circle of chairs, 
with one empty chair. One person stands in the middle 
of the circle, preferably you as the facilitator, and 
explains how the game works:  

1) The person who is having the empty chair on 
their right side will get up, say: I take the 
train, and change to the empty seat on their 
right. 

2) The next person (who now has an empty seat 
on their right) will get up, say: Me, too and 
change to the empty seat on their right. 

3) The third person (who now has an empty 
chair on their right) will get up, say: I go 
without a ticket and change to the empty 
seat on their right. 

4) The fourth person remains seated, but puts 
their hand on the empty seat next to them 
and shout the name of any participant to 
reserve the seat. The participant whose name 
has been called has to get up and change to 
the seat that has been reserved for them.  

5) Consequently, there is another empty seat on 
someone’s right, and the steps 1-4 will repeat 
there.  

During all of this, the person standing in the middle 
will try to sneak on one of the empty chairs. If that 
person manages, then the person who was too slow to 
change seats or reach the seat reserved for them has to 
stand in the middle.  

If your participants get the groove and the game 
becomes too easy, then you can start another train – 
maybe even going in the opposite direction… 

4.5 Otherwise… 

Exercises for reducing tension
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Planning Tips

How to plan a training 

As in line with everything in this handbook: It is entirely 
up to you how you plan, how you combine exercises, and 
how you conduct your trainings! 

If however you want some inspiration, here is a short 
introduction to the method with which many facilitators 
all over the world plan their training. Here we call it the 
G-C-M - method, but you might have come across it 
under different names and explanations. 

The idea is simple: during planning, you set up a matrix 
corresponding to your seminar schedule. You structure 
this matrix according to: 

Goal Content Method Time Remarks

Participants 
getting to 
know each 
other, !rst 
introduction to 
Anti-Bias

• Introduction to the method ‘Me-Not Me’ 
• method itself with own questions and then room for 

participants to ask questions 
• evaluation round with focus on ascriptions to people, 

feelings of standing with many/alone, special 
occurrences such as people moving only when others do 
etc.

Me - Not Me 60 
min

Have two posters prepared 
(Me - Not Me) and a list of 
questions (from the handbook)

Introduction to 
Anti-Bias, 
understanding 
of history and 
applications

• short presentation of the concept by use of posters 
• always room for questions 
• short discussion of similar concepts pax know and 

moments of recognitions as well as new things

Frontal 
presentation 
and 
discussion

30 
min

Anti-Bias Journey poster as 
visualisation and structure for 
the presentation

Starting a 
process of self-
re"ection

• explaining the method on a "ipchart (visualising own or 
!ctional line) 

• short guided re"ection 
• solo re"ection with visualisation on piece of paper 
• small groups of 4 to share with each other 
• re"ection/sharing in the plenary

Lifeline (River 
of Life)

90+ 
min

Flipchart to visualise lifeline as 
an example, pieces of paper 
and pens according to number 
of pax.  
Discussion can stay open, give 
time to those who want to 
share 

Break afterwards!

Realising one’s 
privileges and 
discriminations

• Explain worksheet Power Flower 
• Have participants !ll in 
• discuss according to the different dimensions 
• discuss privileges and how they can change

Power 
Flower

90 
min

Worksheets according to 
number of pax, 
visualisation of "ower on 
"ipchart 
possibly: discussion as to 
further dichotomies of power-
powerlessness and according 
visualisation

G - the goal of a certain session 

C - the content of a certain session 

M - the method you choose to deliver the content 

and then you can also add a slot for the time you assign 
to every session and for remarks - to help you remember 
which materials to pack, for instance. 

A G-C-M Matrix for one training day could then look like 
this: 
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Day 1 

Day 2 

Exemplary Training Schedule
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Time Content Remarks/Methods

09:00- 
10:00

Arrival, Welcome, Orientation

10:30- 
11:00

Getting to know each other (better) Me - Not Me

11:00- 
11:30

Tea Break

11:30- 
12:15

What is Anti-Bias?

12:15- 
13:00

Self-Re"ection Lifeline

13:00- 
14:00

Lunch Break

14:00- 
15:00

Self-Re"ection continued

15:00- 
16:30

Power Structures Power Flower

Time Content Remarks/Methods

09:00- 
09:30

Arrival, getting back into the topic Finished Files

09:30- 
11:00

Empathy for the ‘other’ Take A Step Forward

11:00- 
11:30

Tea Break

11:30- 
13:00

Stereotypes and Prejudices The Danger of A Single Story

13:00- 
14:00

Lunch Break

14:00- 
15:30

Re"ection on Stereotypes A New Beginning

15:30- 
16:30

Alternative Action Action Planning



 
 

Annex

In the following, you will !nd the additional materials 
like worksheets. They are in the right size to just be put 
on a copy machine, but you are also very much invited to 
alter the sheets to your needs. Therefore, you will !nd a 
word-version of them online under  

http://antibiaske.wordpress.com 

Plan generously in terms of time for the various 
exercises. We have more than often made the experience 
that we were only able to do half of what we planned - 
because we had very intense discussions instead which 
took their time. 3 days are ideal for a training, likewise it 
is possible to do more than one training with the same 
group and spread the content over several one - or two-
day trainings.  

Having recurring trainings with different methods with 
the same group is also a very good way for implementing 
trainings on Anti-Bias.  

Also, it makes a lot of sense to work with groups and 
communities you have been working with before instead 
of doing stand-alone trainings on Anti-Bias. This is 
because a certain amount of trust is required to make 
the trainings meaningful. Moreover, Anti-Bias can be 
worthwhile in taking your trainings to the ‘next level’ -  
to underline the importance of ‘process’ in change, to 
underline the dimension of one’s own feelings, to open 
up rooms for sharing experiences.  

Feel free to modify, to add, to alter - this is all yours to 
edit and to make it !tting to your context. Wishing you 
good fun and deep re"ections! 
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4.1.3 Power Flower 

 

© University of Calgary 
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4.2.2 Identity Molecule 
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4.2.3 So Many Images 

My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

……………………………………………………………………………

My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

………………………………………………………………………………

My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

………………………………………………………………………………

My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

………………………………………………………………………………
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My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

………………………………………………………………………………

� 


My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

……………………………………………………………………………

� 


My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

………………………………………………………………………………

� 


My name is …………………………………………………………….. 

I live in ………………………………………………………………….. 

in a (type of housing) ……………………………………………… 

I !nance my life through / I work as ……………………….. 

……………………………………………………………………………… 

My parents are from ……………………………………………….. 

I have …………………………………………. siblings 

My hobbies are …………………………………………………… 

………………………………………………………………………………



4.3.2 Take A Step Forward 

You are a single 
unemployed mother 
living in Malindi and 

raising 4 children

You are an illegal 
immigrant from South 

Sudan working in Malindi

You are a 46 years old 
Somali man owning a 

restaurant

You are the daughter of 
very religious Muslim 

parents

You are the daughter of 
very religious Christian 

parents

You are a 24 years old 
woman studying 

economics at Pwani 
Universtiy

You are a 60 years old 
man living in the 

countryside

You are a 25 years old 
male carpenter without a 

steady income

You are the son of 
Chinese immigrants 

running a construction 
company

You are working as a 
residential maid for a rich 

family in Malindi

You are the daughter of a 
wealthy business man 

studying governance at 
the University

You are the son of a goat 
farmer living in the rural 

north

You are the son of the US 
ambassador to Kenya, 

living in Nairobi

You are a 42 years old 
man working as a game 
driver and tour guide for 

tourist safaris

You are a 23 years old 
man living and working 

in Malindi as a beach boy

You have worked in a 
garments factory all of 
your life and are now 

retired

You are the girlfriend of a 
young artist who is 
addicted to drugs

You are a homosexual 
writer currently not living 

in Kenya

You are a 27 years old 
homeless man

You are a 24 years old Jua 
Kali living and working in 

Mombasa

You are a 32 years old 
woman working as a 

journalist for the leading 
national newspaper

You are a Kikuyu farmer 
living in Lamu county

You are a 27 year old 
!sherman in Malindi

You are 26 years old and 
have lost everything in 

the PEV 07/08

You are a 30 year old 
man working as a night 

askari

You are a 32 year old 
woman from Europe 
working for the UN

You are a 46 year old 
Hindu father of 2 

children, owning a 
construction business

You are a 55 year old 
religious leader 

representing the Muslim 
Community

You are a 32 year old 
Kenyan women working 

for the UN

You are a female political 
aspirant for the 

opposition party
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Female Rural Prostitute at the beach

Female urban Factory worker

Female Nairobi farmer

Female Kisumu Hotel owner

Female Mombasa Politician

Female Lamu Fisherman

Male urban Illegal immigrant

Male Rural Artist using drugs

Male Nairobi Hustler, in a wheelchair

Homosexual Urban Wealthy businessman

Male Urban Street child

Male Urban
HIV positive student at 

the University

Female Rural
Single parent with 4 kids, 

unemployed

Female Nairobi
Immigrant from China 
owning a big company

Female Nairobi
Child of the ambassador 

of the US to Kenya

Male Urban
Shop owner in a region 
where your ethnicity is 

not dominant

Female Rural
Teacher at a public 

school

Male Urban
Hotel owner in a region 
where your ethnicity is 

dominant

Female Urban
Married to someone not 
your own religious and 

ethnic background
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4.4.2 Yasmina & Enes 

Yasmina & Enes 

Once upon a time there was a girl called Yasmina. She lived at the Alligator River, which was full of 
crocodiles. Her boyfriend Enes lived on the other side of the river. Both were very much in love and 
were longing to see each other again. Unfortunately, a thunderstorm had destroyed the small 
bridge crossing the river, making it very dif!cult for them to visit each other.  

Yasmina was longing to see Enes so much, she went to see Murat, the !sherman, who owned the 
only boat in the region. She explained her situation and asked him to take her across the river. 
Murat agreed, but only if Yasmina kissed him, as he had been in love with her for a very long time. 
Yasmina was outraged about this offer, as she was not in love with Murat and did not want to kiss 
him. She refused and went away, to !nd somebody else to help her. She asked many people, but 
nobody knew of a way across the river.  

Disappointed she went home to her mother and explained her futile attempts as well as Murats 
offer. She asked her mother for advice. Her mother answered: “Yasmina, look. You are an adult 
now. You have to know yourself what you want to do and make your own decisions“ – she said and 
went away. 

Yasmina thought about the situation at length. Finally she decided to accept Murats offer, because 
she really wanted to see Endes again. In the same night, she kissed Murat. And he ful!lled his 
promise: The next morning, he took her across the river.  

After a short, happy while with Enes, Yasmina told him what had happened. After he had heard the 
whole story, Enes became very angry: „What have you done? I cannot believe you have kissed 
Murat! We are over now. Forget about us! I don’t ever want to see you again.“ 

Sad and desperate, Yasmina left. Crying, she encountered Daniel, Enes‘ best friend, and told him 
what had just happened. Daniel listened and went to Enes, outraged and angry, and broke off their 
friendship. Then he left together with Yasmina. 

First, think about the story of Yasmina & Enes all by yourself. Who of the 5 persons in the story do 
you like best, who do dislike? Create an according ranking of the persons and give reasons as to why. 

1.______________________________________ 

2.______________________________________ 

3.______________________________________ 

4.______________________________________ 

5.______________________________________ 
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Enes & Yasmina 

Once upon a time there was young man called Enes. He lived at the Alligator River, which was full 
of crocodiles. His girlfriend Yasmina lived on the other side of the river. Both were very much in 
love and were longing to see each other again. Unfortunately, a thunderstorm had destroyed the 
small bridge crossing the river, making it very dif!cult for them to visit each other.  

Enes was longing to see Yasmina so much, he went to see Meret, who owned the only boat in the 
region. He explained his situation and asked her to take him across the river. Meret agreed, but 
only if Enes kissed her, as she had been in love with him for a very long time. Enes was outraged 
about this offer, as he was not in love with Meret and did not want to kiss her. He refused and 
went away, to !nd somebody else to help him. He asked many people, but nobody knew of a way 
across the river.  

Disappointed he went home to his mother and explained his futile attempts as well as Meret’s 
offer. He asked his mother for advice. His mother answered: “Enes, look. You are an adult now. You 
have to know yourself what you want to do and make your own decisions“ – she said and went 
away. 

Enes thought about the situation at length. Finally he decided to accept Meret’s offer, because he 
really wanted to see Yasmina again. In the same night, he kissed Meret. And she ful!lled her 
promise: The next morning, she took him across the river.  

After a short, happy while with Yasmina, Enes told her what had happened. After she had heard 
the whole story, Yasmina became very angry: „What have you done? I cannot believe you have 
kissed Meret! We are over now. Forget about us! I don’t ever want to see you again.“ 

Sad and desperate, Enes left. Crying, he encountered Daniela, Yasmina‘s best friend, and told her 
what just happened. Daniela listened and went to Yasmina, outraged and angry, and broke off their 
friendship. Then she left together with Enes. 

First, think about the story of Enes & Yasmina all by yourself. Who of the 5 persons in the story do 
you like best, who do you dislike? Create an according ranking of the persons and give reasons as to 
why.  

1.______________________________________ 

2.______________________________________ 

3.______________________________________ 

4.______________________________________ 

5.______________________________________ 
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4.4.3 A New Beginning 

A group of people from Kenya is offered the chance to travel to a far away island and take part in a 
highly relevant scienti!c experiment of how a society can !nd new ways of living together. The 
group of people is participating voluntarily in this experiment. The island has a basic infrastructure 
(houses and roads). Any contact with the outside world or other people will be impossible for the 
next 50 years. The group size needs to be limited to 8 people. It is now your task to choose from 
the following 20 people who will be taking part and traveling to the island. 

1. A retired professor 

2. A Somali lawyer 

3. The manager of an international corporation who is physically handicapped 

4. A pregnant teacher 

5. An unemployed engineer 

6. A KDF veteran 

7. A social worker 

8. A farmer from upcountry 

9. A doctor who is HIV-positive 

10. A Qur’an teacher from a rural village 

11. A cleaning maid 

12. A nuclear scientist with good connections to the government 

13. A young man currently undergoing vocational training to become a tailor 

14. A Chinese owner of a small restaurant 

15. A divorced female psychotherapist 

16. An artist who has been prison for a minor offence 

17. A blind female refugee 

18. A student who is HIV-positive 

19. A musician who is an IDP 

20. A priest 

First, consider for yourself which 8 people you would like to take to the Island. Then, discuss in 
your group. Present your argumentation and decide among your group on the 8 people who will 
be going to the island. 
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4.4.4 Action Planning 

What have I learned during the training? 
List those things that are important to you personally. 

What do I WANT to do differently in the future? 
Think about what you want to change in your everyday behaviour – and how you could do this. 
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4.5.3 Finished Files 

simpli!ed: 

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS
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SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS
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COMBINED WITH THE 
EXPERIENCE OF YEARS
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COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS
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SCIENTIFIC STUDY 
COMBINED WITH THE 
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COMBINED WITH THE 
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SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

FINISHED FILES ARE THE 
RESULT OF YEARS OF 
SCIENTIFIC STUDY 
COMBINED WITH THE 
EXPERIENCE OF YEARS

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
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INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH
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I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH

I	WILL	MAKE	YOU	FISHERS	OF	
MEN	IF	YOU	FOLLOW	MY	
INFORMATION	OF	TRUTH
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4.5.4 Chair Game 

ALL CHAIRS HAVE TO STAND IN A CIRCLE 

ALL CHAIRS HAVE TO STAND IN A CIRCLE 

ALL CHAIRS HAVE TO STAND IN A CIRCLE 

ALL CHAIRS HAVE TO STAND IN A CIRCLE 

ALL CHAIRS HAVE TO STAND IN A CIRCLE 

ALL CHAIRS HAVE TO STAND OUTSIDE THIS ROOM 

ALL CHAIRS HAVE TO STAND OUTSIDE THIS ROOM 

ALL CHAIRS HAVE TO STAND OUTSIDE THIS ROOM 

ALL CHAIRS HAVE TO STAND OUTSIDE THIS ROOM 

ALL CHAIRS HAVE TO STAND NEXT TO A DOOR 

ALL CHAIRS HAVE TO STAND NEXT TO A DOOR 

ALL CHAIRS HAVE TO STAND NEXT TO A DOOR 

ALL CHAIRS HAVE TO STAND NEXT TO A DOOR 

ALL CHAIRS HAVE TO STAND NEXT TO A DOOR 
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